Tdamm soLutions

|dentifying, Recruiting, and Retaining Gifted Students

At the beginning of the 20th Century, and further propelled by the launch of Sputnik on October 4, 1957, an emphasis on identifying our brightest
students emerged in American education (McClain & Pfeiffer, 2012, p. 60). These students eventually came to be known as the “gifted and talented” and for the
first time, educators and policy makers began to embrace the idea that these students would benefit from instructional practices and content designed to meet
their specific educational needs.

Across the globe, definitions of what makes a student gifted and talented vary, but generally, students who operate at higher levels cognitively and
creatively than the majority of their peers are placed in this category. Within the United States, there are also variances in definition from state to state. Although at
its inception, giftedness was thought to be solely intellectual where the only determining factor was a student's score on an |Q test, it has become clear in the last
two decades that students can be gifted in a variety of ways. Consider the current general definition of “gifted” stated on the National Association for Gifted
Children Website, which comes from the United States National Elementary and Secondary Education Act;

Students, children, or youth who give evidence of high achievement capability in areas such as intellectual, creative, artistic, or leadership capacity, or in
specific academic fields, and who need services and activities not ordinarily provided by the school in order to fully develop those capabilities (National
Association for Gifted Students, n.d.).

Along with the evolving definition of giftedness, identifying and retaining gifted students — especially those who are traditionally underrepresented in gifted
programs — is an emerging focus for many school systems throughout the US. The purpose of this interactive literature review table is to provide educators with
greater clarity through up-to-date information about identifying, recruiting, and retaining gifted and talented students from all racial, ethnic, socioeconomic and
gender groups.
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Additional Information

Resources

Gifted students are as
varied as any
population of
students. There are
qualities that gifted
students may have in
common, but
giftedness is complex
and dynamic and
encompasses a wide
variety of
characteristics.
Identifying gifted
students must be a
comprehensive
process that reflects
the complexity of what
it means to be gifted.

Giftedness can manifest in students in a variety of ways and it is important to consider the
following when identifying gifted students:

o

“Gifted students will exhibit their talents not only in a domain but also within a specific
area of interest.” Gifted students may perform similarly to their peers on assessments but
have a high interest or aptitude in a specific area of study or concept.

“Giftedness is a dynamic concept.” A single test score is only part of the picture and does
not reveal how a child’s gifts might be developed into talents.

“Gifts and talents are exhibited by children who have disabilities, or who come from
different ethnic, cultural, and economic backgrounds.” In the United States,
underrepresented students in gifted programs tend to be of African American, Latino
American, or Native American descent. It is estimated that 1 in 2 gifted students from this
population are not included in gifted programs.

“Early identification is important to the development of gifts into talents.” This is especially
true for students who come from economically disadvantaged backgrounds. When
children are appropriately challenged, their gifts develop. (Johnsen, 2009, p.12).

It is important to note that there is a difference between bright students, gifted students, and highly
and profoundly gifted students. All of these students tend to find success in life when they come
from a supportive family and enriching learning environments, and each can face difficulties when
they do not. Among other differences, consider the following:

o

Bright or high-potential students tend to work hard and do well in school. They can be
recommended for gifted programs by virtue of their work ethic, academic achievement,
and interest in learning. They complete assignments, have good ideas, enjoy school, are
alert and focused, and prefer to socialize with their peers. They tend to do well in school
and are successful later in life.

Gifted students or moderately gifted students tend to play around but test well. For
these students identifying IQ levels tend to range from 130 to 135. These students are
both mentally and physically involved in what they are learning, can have wild and silly
ideas, enjoy learning, and tend to prefer adults. They also tend to do well in school and

Traits of Giftedness

Who are Gifted or

Highly Capable
Students

What Makes a Gifted
Student?

Is Your Child Gifted?
What to Look for.

Why You Should
Know

National Association
for Gifted Children:

© Kamm Solutions (2019). All rights reserved.
conniekamm@kammsolutions.com

page 2



http://www.nagc.org/resources-publications/resources/my-child-gifted/common-characteristics-gifted-individuals/traits
https://www.state.gov/m/a/os/44036.htm
https://www.state.gov/m/a/os/44036.htm
https://www.state.gov/m/a/os/44036.htm
https://www.opencolleges.edu.au/informed/features/what-makes-a-gifted-student/
https://www.opencolleges.edu.au/informed/features/what-makes-a-gifted-student/
https://www.psychologytoday.com/us/blog/gifted-kids/201105/is-your-child-gifted-what-look-why-you-should-know
https://www.psychologytoday.com/us/blog/gifted-kids/201105/is-your-child-gifted-what-look-why-you-should-know
https://www.psychologytoday.com/us/blog/gifted-kids/201105/is-your-child-gifted-what-look-why-you-should-know
https://www.psychologytoday.com/us/blog/gifted-kids/201105/is-your-child-gifted-what-look-why-you-should-know
https://www.nagc.org/resources-publications/gifted-education-practices/identification
https://www.nagc.org/resources-publications/gifted-education-practices/identification
https://www.nagc.org/resources-publications/gifted-education-practices/identification
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be successful later in life. Vulnerabilities of

o Highly and profoundly gifted students tend to be more vulnerable than the other two Highly Gifted Children
categories of students. For these students, 1Q levels are often at or well above 145.
These students have unusually high scores on assessments such as the SAT, or
unusually high interest, productivity, or skill levels in areas and content of interest to them.

They can struggle relating to their peers and can have unrealistic expectations for National Association
themselves or face such expectations from others. For this particular population of gifted | for Gifted Children:
students, researchers note that “areas of vulnerability include Tests & Assessments

= Uneven development,

= Perfectionism,

= |ntense sensitivity,

= Alienation, and Level Il Gifted

= Role conflicts Evaluation Teacher
Rating Scale

e There are different phases for the identification of gifted students, which include the following:
o Nomination - In this phase all students should have the opportunity to be
considered for the gifted program. Communications to parents should be in their home

languages, outline the details and opportunities of the gifted program, and invite all Multicultural Issues:
students to be screened. When possible, teachers of gifted students should work with Recruiting and
small groups of potentially gifted students to observe their traits, talents, and interests. Retaining Black and
Some of the tools, assessments, and information that can be used in a comprehensive Hispanic Students in
screening process for giftedness include the following: Gifted Education

» Intellectual domain (IQ) Stanford-Binet or Wechsler Intelligence Scales or similar | Equality Versus

achievement tests; Equity Schools

= Universal screening using a short, non-verbal assessment;

= Student academic performance, previous and current;

= Student portfolios;

= Student background information; The Stanford-Binet

= Student creativity; Intelligence Scales
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http://www.davidsongifted.org/Search-Database/entry/A10065
http://www.davidsongifted.org/Search-Database/entry/A10065
https://www.nagc.org/resources-publications/gifted-education-practices/identification/tests-assessments
https://www.nagc.org/resources-publications/gifted-education-practices/identification/tests-assessments
https://www.nagc.org/resources-publications/gifted-education-practices/identification/tests-assessments
https://www.eawildcats.net/cms/lib09/PA01915924/Centricity/Domain/14/114.1-%20FORMS.pdf
https://www.eawildcats.net/cms/lib09/PA01915924/Centricity/Domain/14/114.1-%20FORMS.pdf
https://www.eawildcats.net/cms/lib09/PA01915924/Centricity/Domain/14/114.1-%20FORMS.pdf
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.researchgate.net/publication/281476323_Multicultural_Issues_Recruiting_and_Retaining_Black_and_Hispanic_Students_in_Gifted_Education_Equality_Versus_Equity_Schools
https://www.stanfordbinet.net/
https://www.stanfordbinet.net/
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= Nominations/referrals from teachers, students, parents, and peers; and
= Teacher and parent behavioral checklists and rating scales. Wechsler IQ Test

o  Screening or Identification — In this phase, tests that are designed to identify gifted
students can be utilized. Having experts observe, interact with, and interview potentially
gifted students is also an important component of this phase. Evaluators need to be
well trained in accurately analyzing data. Some specific assessments that might be .
used at this phase include the following: WISC-IV: Using the

= Individually administered or group administered assessments, General Ability Index
= Professional observation and interviews, and
= Portfolio and product performance assessments including auditions.

o Selection or Placement--In this phase a committee of professionals trained in gifted
education determines which students qualify for gifted services. A case study or profile of Introducing the
potentially gifted students is recommended to assist in this process. Research suggests ng_

. . ) . . . oodcock-Johnson®
that this committee carefully reviews each student making certain that the following

occurs: b
= “Assessments are equally weighted;
= Best performance is used as an indicator of potential;
* Quantitative scores are comparable; ‘ _
»  Errors in assessments are considered; and Ravgn s Progressive
= Performance over time is described” (Johnsen, 2009, p. 14). Matrices
e Some schools use a variety of categories and levels within those categories in their gifted
education programs. For example, students may qualify for gifted services in one or more of the
following four categories: What is the Naglieri
o “Superior cognitive ability, Nonverbal Ability
Specific academic ability, Test?

O
o  Creative thinking ability, and
o Visual performing arts ability” (Harris, Rapp, Martinez, & Plucker, 2007, pp. 26-27).
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https://wechsleriqtest.com/
https://images.pearsonclinical.com/images/assets/WISC-IV/80720_WISCIV_Hr_r4.pdf
https://images.pearsonclinical.com/images/assets/WISC-IV/80720_WISCIV_Hr_r4.pdf
https://www.hmhco.com/~/media/sites/home/hmh-assessments/clinical/woodcock-johnson/pdf/wjiv/wj_iv_author_newsletter_winter_2014.pdf?la=en
https://www.hmhco.com/~/media/sites/home/hmh-assessments/clinical/woodcock-johnson/pdf/wjiv/wj_iv_author_newsletter_winter_2014.pdf?la=en
https://www.hmhco.com/~/media/sites/home/hmh-assessments/clinical/woodcock-johnson/pdf/wjiv/wj_iv_author_newsletter_winter_2014.pdf?la=en
https://iqtestprep.com/ravens-progressive-matrices/
https://iqtestprep.com/ravens-progressive-matrices/
https://www.testprep-online.com/what-is-nnat
https://www.testprep-online.com/what-is-nnat
https://www.testprep-online.com/what-is-nnat
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e Across the country, the categories used for determining giftedness in students vary but generally Understanding the

include the following: Cognitive Abilities
o General ability (e.g., 1Q); Test (CogAT)

o  Special ability (e.g., aptitude in a specific area);
o Non-intellective facilitators (e.g., dedication to a chosen field, strong
self-concept, willingness to sacrifice, mental health); and

o  Environmental influences (e.g., parents, classroom, peers, culture, social class) State Board Approved
(Johnsen, 2009, p. 9). Test List for the
Identification of Gifted
e Many advocates recognize giftedness as broader than an 1Q score and support the use of Students in Arizona

multiple assessments and a variety of approaches to identify all levels of gifted students
within a school or district. There are a variety of assessments that are utilized to identify gifted
students. Some of the more commonly used assessments in the United States are noted in the
following list:
o  The Stanford-Binet Intelligence Scales (1Q Test)
o  The Wechsler Individual Achievement Test (IQ Test)
o The Naglieri Nonverbal Ability Test (Culturally neutral evaluation of students’ nonverbal
reasoning)
o Raven’s Progressive Matrices (Nonverbal test that measures nonverbal reasoning)
o The Cognitive Abilities Test or CogAT (Measures learned reasoning and problem-solving
skills in three different areas: verbal, quantitative, and nonverbal.)
o The Woodcock Johnson Tests of Achievement (Measures students’ academic
performance, oral language competence, and cognitive abilities).

e John C. Raven’s Progressive Matrices is one of the most widely used assessments of giftedness
in children. It measures “cognition of figural relations, spatial ability, accuracy of discrimination,
reasoning by analogy, logical relations, and inference” (Silverman 949). The benefits of this
assessment include the following:

o ltis simple to administer.
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https://www3.rps205.com/programs/PublishingImages/Pages/Renaissance-Testing-/CogAT%20Information.pdf
https://www3.rps205.com/programs/PublishingImages/Pages/Renaissance-Testing-/CogAT%20Information.pdf
https://www3.rps205.com/programs/PublishingImages/Pages/Renaissance-Testing-/CogAT%20Information.pdf
https://cms.azed.gov/home/GetDocumentFile?id=587ebff3aadebe0e04bed518
https://cms.azed.gov/home/GetDocumentFile?id=587ebff3aadebe0e04bed518
https://cms.azed.gov/home/GetDocumentFile?id=587ebff3aadebe0e04bed518
https://cms.azed.gov/home/GetDocumentFile?id=587ebff3aadebe0e04bed518
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It is nonverbal.

It is culturally reduced.

It is untimed and quick to administer (15-45 minutes).
It can be administered individually or in groups.

It is inexpensive.

o 0O O O O

e One noteworthy limitation of Raven’s Progressive Matrices is that it has a cap on the 1Q level that
it measures, which is the 99th percentile or 135. Therefore, it is not necessarily a good tool to use
for identifying highly gifted students.

e |tis recommended that Raven’s Progressive Matrices be administered with a vocabulary exam in
that “The combination of the Progressive Matrices and a vocabulary test has been used
successfully to select culturally diverse gifted children in the United States and abroad” (Silverman,
2009, p. 950).

e The Weschler Intelligence Scales measure students’ 1Q levels and is the most widely used
assessment to identify gifted students at all levels across the globe. The Weschler has been
translated into 25 languages and it emphasizes verbal and nonverbal scores nearly equally.
Among the benefits of using this assessment to identify gifted students are the following:

o Each test yields three 1Q scores: Verbal, Performance, and Full-scale.

o Students whose first language is not English can often take the exam in their native
languages.

o The test can be broken down into sub-categories to focus on specific abilities.

o The testis relatively easy to administer and requires less training than many other
assessment options.

o The test has versions for specific age groups including the WISC-IIl and WISC-IV, which
were designed for students ages 6 to 16, the Weschler Preschool and Primary Scale of
Intelligence (WPPSI) for students as young as 3, and the Weschler Adult Intelligence
Scale (WAIS) for age 16 and older.
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* Limitations to the WISC-ll include the following:

o While youth age 16 might take the WISC-II, their scores can be depressed because they
are likely hitting the ceiling of the test.

o The Performance subtests are heavily timed.

o The attainable scores on this exam make it difficult to identify twice-exceptional students
and nearly impossible to identify highly gifted students (160-175+ 1Q scores).

o The greatest weakness of this version of the exam is the offering of bonus points for
speed.

* The WISC-IV (2003) focuses on Verbal Comprehension, Perceptual Reasoning, Working Memory,
and Processing Speed.

o The Perceptual Reasoning Index is a superior measure of abstract visual reasoning than
other versions of the Weschler scales and is a better predictor of students’ success in
gifted programs as a result.

o This version of the test also offers greater flexibility in that there are 10 core subtests and
five optional tests to use with students.

o There are higher ceilings on some of the subtest items and the test is a stronger measure
of nonverbal reasoning.

o The exam is an excellent tool to assess the strengths and weaknesses of twice-
exceptional students, specifically when the General Abilities Index (GAl) is used.

* Limitations to the WISC-IV stem from the increased focus on processing speed and short-term
memory, which accounts for 40% of the Full-Scale 1Q score.

o Ultimately research has shown that gifted students do not perform faster on processing
tasks than average students and that students who may not have high processing speed
ability still excel in gifted programs.

» Infact, students’ Processing Speed scores often depress their Full-Scale 1Q

© Kamm Solutions (2019). All rights reserved.
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scores and many researchers argue that processing speed should not play a role
in assessing giftedness.

= Because of this, if schools use the WISC-IV “it is not appropriate to require a Full-
Scale 1Q score on the gifted range for selection to gifted programs” (Silverman,
2009, p. 966)

= The General Abilities Index (GAl) in the WISC-IV can replace this score for
students whose processing speed and working memory scores are significantly
lower than their verbal comprehension and perceptual reasoning skills.

e The Stanford-Binet Intelligence Scales, Fifth Edition in particular serve as an excellent
supplementary indicator of the varied levels of giftedness of all students, from bright students to
the highly-gifted, from poor students to those who are economically privileged for the following
reasons:

o “Itis the only IQ test that can discriminate children in the exceptionally and profoundly
gifted range of intelligence.

o The ratio-based scoring used to derive formula IQ scores beyond the norms in the
manual allows a greater spread of scores.

o lts high ceiling makes it ideal for out-of-level testing” (Silverman, 2009, p. 953).

o lts emphasis on abstract verbal abilities helps to identify gifted minority students.

o The testis untimed and so it provides a fairer assessment of children with visual or motor
challenges or difficulties with processing speeds.

o ‘It has a strong research base, high predictive validity, and a long history of successful
use with gifted populations” (Silverman, 2009, p. 953).

o Afew things to consider regarding the use of IQ scores to identify gifted students include the
following:
o Itisimportant to note that while 1Q tests tend to receive the most criticism regarding the
identification of gifted students, students’ IQ scores are “some of the best measures for
potential” in academic achievement and occupational success (Erwin & Worrell, 2012, p.
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7).

o Because of the correlation between 1Q scores and students’ academic potential, it is
recommended that all students’ 1Q scores be tested early in their schooling to provide
educators more data regarding students’ academic aptitude and potential giftedness.

o Note that the relationship between IQ and schooling is complicated in that students
with higher 1Q scores tend to stay in school longer, and students who stay in school
longer increase their 1Q scores (Erwin & Worrell, 2012, p. 77).

e The differences in how boys and girls perform on some of the assessments is worth
noting. Research has shown the following:

o Girls tend to perform better on assessments that are tied to class time instruction.

o Boys tend to perform better when items on an assessment are independent of class
time instruction, when tasks are less familiar.

o The differences in how boys and girls perform on gifted assessments reveals implications
for understanding students’ self-perceptions of their abilities and the vocational choices
that they make on the basis of those perceptions” (Lohman & Lakin, 2011, pp. 405-406).

o Likewise, these differences in performance should be considered when identifying
students for gifted programs

e Above grade level exams will help identify gifted students who show high skill levels in specific
areas. For example, the SAT is for elementary or middle school students with high verbal skills,
and Algebra | exam can be used for an elementary school student with high mathematical skills.
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Students of African
American, Native
American, and Latino
descent, as well as
students who are
economically
disadvantaged,
English language
learners, or twice-
exceptional children
are statistically less
likely to be included
in gifted programs

There are commonly three groups that are under identified as gifted in the United States: children
from minority populations, children with disabilities, and females:

o

Minority populations are underrepresented possibly due to assessment tools and
procedures that may not be normed for children from diverse backgrounds.

Children with disabilities are often receiving special education services and as a result,
they are not considered intellectually or creatively gifted. These children are sometimes
twice-exceptional, but their giftedness often goes unrealized.

Females are also less likely than males to be considered for gifted programs. The
combined results from 130 studies published between 1975 and 2011 indicated that boys
were 1.19 times more likely than girls to be identified as gifted and included in gifted
programs (Peterson, 2013).

Extensive research has been conducted to determine the reasons that some groups are

Identifying and
Serving Traditionally
Underrepresented
Gifted Students

Minority Students
Underrepresented in

Gifted Programs

when compared to underrepresented in gifted programs. There are a number of research-based theories that Too Few ELL
their Asian, explain the underrepresentation of these students that include, but are not limited to, the following: [ Students Land in
Caucasian, and o The achievement gap that reflects a resource gap for economically disadvantaged Gifted Classes
neurotypical peers. students and is evident in lower test scores on unbiased assessments that are traditionally
Females are also less used to qualify students for gifted services;
likely than males to o Biased assessments that lack cultural and experiential relevance for students that are not
be in gifted part of the white middle class in the United States; Twice Exceptional
programs. Special o Implicit bias that fuels low teacher expectations in classrooms where students are Students
consideration and minorities, have special needs, are low achievers, English Language Learners, or
practices need to be economically disadvantaged;
in place in order to o Teacher selection, which is characterized by teachers often selecting compliant students
identify these rather than challenging students who may have more gifted potential; Students Affected by
underrepresented o Fewer opportunities to demonstrate qualities of giftedness that are recognized in the | Achievement Gaps
gifted students. United States, especially when students have limited English proficiency or come from
varied cultural backgrounds; and
© Kamm Solutions (2019). All rights reserved.
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https://dese.mo.gov/sites/default/files/qs-Gifted-Underrepresented-Gifted-Students-2016.pdf
https://dese.mo.gov/sites/default/files/qs-Gifted-Underrepresented-Gifted-Students-2016.pdf
https://dese.mo.gov/sites/default/files/qs-Gifted-Underrepresented-Gifted-Students-2016.pdf
https://dese.mo.gov/sites/default/files/qs-Gifted-Underrepresented-Gifted-Students-2016.pdf
https://washdiplomat.com/index.php?option=com_content&view=article&id=14060:minority-students-underrepresented-in-gifted-programs-&catid=1548&Itemid=428
https://washdiplomat.com/index.php?option=com_content&view=article&id=14060:minority-students-underrepresented-in-gifted-programs-&catid=1548&Itemid=428
https://washdiplomat.com/index.php?option=com_content&view=article&id=14060:minority-students-underrepresented-in-gifted-programs-&catid=1548&Itemid=428
https://www.edweek.org/ew/articles/2017/06/21/too-few-ell-students-land-in-gifted.html
https://www.edweek.org/ew/articles/2017/06/21/too-few-ell-students-land-in-gifted.html
https://www.edweek.org/ew/articles/2017/06/21/too-few-ell-students-land-in-gifted.html
http://www.nagc.org/resources-publications/resources-parents/twice-exceptional-students
http://www.nagc.org/resources-publications/resources-parents/twice-exceptional-students
http://www.nea.org/home/20380.htm
http://www.nea.org/home/20380.htm
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o

The cultural pressure on minority students to be authentic members of their ethnic
group by not “acting white” because being academically motivated is seen as being part of
white culture rather than their own.

Considering the challenges to the inclusion of underrepresented students in gifted programs,
researchers recommend that educators engage in the following programs and practices:

o

Receive ample and thorough training in cultural competence and gifted education as
teacher candidates and via professional development once they enter the field.

Focus teacher training on the importance of respecting and valuing cultural differences,
irrespective of socioeconomic status.

Celebrate neurodiversity, recognizing that brains and how people think are very different
and that novel concepts arise from this ability to think differently.

Confront and overcome implicit biases that may impact their awareness of gifts and
talents in students from specific racial or ethnic group, genders, and from lower
socioeconomic groups.

Prepare teachers to become better talent spotters for all gifted students.

Provide multiple entry points into gifted programs by offering opportunities for students to
retest or qualify for programs at later times as their skills develop.

Employ a comprehensive review of underrepresented students’ work and performance
rather than limit the qualifying assessment to an exam.

Implement universal screening using a short nonverbal test, with high scorers referred
for 1.Q. testing. This method is proven to increase the number of underrepresented
students served by programs for gifted students.

One researcher provides this perspective: “Because the discrepancy between potential and
accomplishment will be greatest for those who have had the fewest opportunities, consider
weighting accomplishment more heavily for advantaged students and potential for students
whose educational opportunities have been more limited” (Lohman, 2005a, p. 35 in Erwin &
Worrell, 2012, p. 81).

Identifying Gifted and

Talented English
Language Learners:

A Case Study

Identifying Gifted and

Talented English
Language Learners

Kamm Solutions’
Interactive Literature
Review on Implicit
Bias

NYT Article About
Universal Screening
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https://files.eric.ed.gov/fulltext/EJ835865.pdf
https://files.eric.ed.gov/fulltext/EJ835865.pdf
https://files.eric.ed.gov/fulltext/EJ835865.pdf
https://files.eric.ed.gov/fulltext/EJ835865.pdf
https://www.educateiowa.gov/sites/files/ed/documents/IdentifyGiftedTalentedELL.pdf
https://www.educateiowa.gov/sites/files/ed/documents/IdentifyGiftedTalentedELL.pdf
https://www.educateiowa.gov/sites/files/ed/documents/IdentifyGiftedTalentedELL.pdf
http://kammsolutions.com/wp-content/uploads/2019/01/Overcoming-Implicit-Bias-.pdf
http://kammsolutions.com/wp-content/uploads/2019/01/Overcoming-Implicit-Bias-.pdf
http://kammsolutions.com/wp-content/uploads/2019/01/Overcoming-Implicit-Bias-.pdf
http://kammsolutions.com/wp-content/uploads/2019/01/Overcoming-Implicit-Bias-.pdf
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e Teachers need to receive training to be able to identify the cultural, linguistic, or cognitive
skills of gifted children who

o Have special needs;

o Are of cultural backgrounds that are different from their own; and

o Are learning English.

= Tothis end, it is recommended that at least some of the gifted education

instructors should be fluent in the ELL students’ native language. Direct-English
instruction need not be part of the gifted program; rather a bilingual approach to
instruction is favorable.

e Local and statewide definitions of giftedness need to include a broader range of
characteristics that are inclusive and align with various cultural definitions of giftedness (Harris,
Rapp, Martinez & Plucker, 2017, p. 371). In addition to the traditional tools used to identify gifted
students, there are multiple tools educators can use to conduct a comprehensive review of
students’ scores and performance to assess underrepresented students for giftedness. Note the
following suggested assessment tools:

o Non-verbal assessments where underrepresented students tend to score much higher
than they do on traditional gifted assessments;

o Performance-based assessments where students solve functional problems using
multiple steps;

o Standardized test scores keeping in mind that scores will likely reflect the achievement
gap;

o Domain specific achievement tests where students demonstrate specific skills and
critical thinking regarding specific topics they are interested in or in which they have high
aptitude;

o Interviews with students regarding their interests and goals;

Student submitted coursework of which students are particularly proud;

o Referrals from students, parents, and teachers; and

o

© Kamm Solutions (2019). All rights reserved.
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o Letters of recommendation from teachers of subjects in which students demonstrate
specific aptitude or potential.

Poor and minority students perform better during comprehensive gifted assessments when
o They understand the tasks they are to complete;
o  The evaluators are not only able to clearly explain to the students what they are to do but
understand how to accurately evaluate the students’ performance; and
o There is reliability in the scoring methods.

Students need to be encouraged to do their best work as they are being evaluated. Students will
produce their best work when
o They are encouraged, and they know that the teacher believes in their ability;
o They don't know that they are being evaluated;
o They are able to use interesting materials;
o They are engaged in the work over time, such as several weeks, rather than in one
sitting; and
o They are asked to reflect on their progress--what they have learned, what they still want
to learn, what they should do differently.

Twice-exceptional students (those who are gifted and have other learning issues) often fly under
the radar for assessing giftedness. Gifted educators need to increase their awareness of these
students. Indeed, “specific characteristics of twice-exceptional students vary. However, students
with academic characteristics of twice-exceptionality often:
o “Struggle with basic skills due to cognitive processing difficulties; need to learn
compensatory strategies in order to master basic skills;
o  Show high verbal ability but extreme difficulty in the written language area; may use
language in inappropriate ways and at inappropriate times;
o Experience reading problems due to cognitive processing deficits;
o Excel in solving “real-world” problems; have outstanding critical thinking and decision-

© Kamm Solutions (2019). All rights reserved.
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making skills; often independently develop compensatory skills; and
o  Show attention deficit problems but may concentrate for long periods in areas of
interest” (Hanover, 2017, p.13).

e Cognitively and behaviorally, twice-exceptional students may exhibit the following:

o ‘“Demonstrate strong observation skills but have difficulty with memory skills;

o Have strong questioning attitudes; may appear disrespectful when questioning
information, facts, etc. presented by teacher;

o Display unusual imagination; frequently generate original and at times rather “bizarre”
ideas; extremely divergent in thought; may appear to daydream when generating ideas;

o Exhibit leadership ability; is often a leader among the more non-traditional students;
demonstrating strong “street -wise” behavior; or the disability may interfere with the
student’s ability to exercise leadership skills;

o  Show a wide range of interests but may be thwarted in pursuing them due to processing
or learning problems; and

o Very focused interests, for example, a passion about certain topics to the exclusion of
others, often not related to school subjects” (Hanover, 2017, p. 14).

*  Further recommendations for identifying underrepresented gifted students include taking into
consideration the following:

o Athorough examination of students’ prior academic achievement may predict their future
achievement and potential for giftedness, as long as the access to educational experiences
is equitable.

o Using local and group specific norms rather than national norms, to determine
giftedness will provide data for underrepresented students who show high achievement in
their normative group, rather than the whole group where economic advantage correlates
with more opportunity and higher achievement.

= Coupled with the use of teacher rating scales to identify underrepresented
students, this practice of establishing local and group specific norms compensates

© Kamm Solutions (2019). All rights reserved.
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for underprivileged gifted students’ lack of previous opportunities to learn.

= Rather than focusing on the top 5% or 10% of students in the whole school, for
example, a school can focus on the top 5% or 10% of students who are receiving
free or reduced lunch, or the same top percentage of students who are learning
English (Peters & Gentry, 2012, p. 129).

e There is also gender inequity in gifted programs:

o  The combined results from 130 studies published between 1975 and 2011 indicated that
boys were 1.19 times more likely than girls to be identified as gifted and included in gifted
programs, approximately six boys for every five girls (Petersen, 2013).

o  Teachers who were given identical student profiles for boys and girls were more likely to
nominate the boys for a gifted program than the girls (Bianco, Harrison, Garrison-Wade, &
Leech, 2011).

o Teachers have been proven to have more difficulty in identifying giftedness in girls rather
than boys (Endepohis-Ulpe, 2008).

o Parents judgments of their daughters’ cognitive capabilities are also underestimated when
compared to their sons’ (Endepohis-Ulpe, 2008).

o  Girls who are early high achievers do tend to have diminishing giftedness as they enter
adolescence and beyond (Vaughn, Bos, & Schumm, 2013). Around the age of 12, gifted
boys outnumber gifted girls. Consider the following reasons:

= Being popular is more important to girls, so they downplay their cognitive and
artistic abilities.

= Gender stereotyping occurs and girls are less likely to be channeled into careers
(math/science).

= Fewer female role models and accomplishments included in texts and curriculum.

© Kamm Solutions (2019). All rights reserved.
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Traditionally, the

recruitment process for

gifted programs has
unintentionally utilized
efforts to recruit white

middle class students.

Research shows that
these students will
continue to be part of
gifted education, but
that it is the
underrepresented
students who need to
be the focus of gifted
education recruitment
practices.

Research recommends the following practices to recruit all gifted students

o

“Target equity goals to determine minimal representation of students, mainly those who
are Black and Hispanic (underrepresented students).

Adopt universal screening early and at several grade levels; screening, identification,
and placement should be ongoing.

Adopt talent development models and opportunities

Adopt non-verbal measures in screening and assessment, and do not disregard the non-
verbal subscale of traditional tests.

Adopt local norms when districts have income and racial differences throughout buildings
and parts of the district.

Examine the efficacy of referrals and nominations by teachers and families/caregivers
for underrepresented groups.

Be proactive and aggressive in outreach to parents/caregivers from under-represented
groups so they can support and advocate for their children.

Be proactive and aggressive at training school personnel in gifted education and
culturally responsive education.

Adopt an equity philosophy for recruiting and retaining culturally different gifted students”
(Ford, 2015b, p. 191).

A multicultural approach to curriculum helps to recruit gifted students, especially those who are
underrepresented or who come from diverse backgrounds. In order to create a multiculturally
sensitive school culture and an equitable curriculum for the gifted program, consider the following
suggestions:

o

All the adults on a campus need access to professional development activities that not
only help them understand diverse cultures but also the needs of gifted students who come
from those cultures.

The multicultural curriculum that is implemented needs to have as its goal an increased
understanding and acceptance of other cultures to help students and teachers better
understand each other (Ford, Grantham & Harris, 1996, p. 386).

6 Ways to Implement
a Real Multicultural
Education in the
Classroom

Recruiting and
Retaining Black and

Hispanic Students in
Equality Versus
Equity Schools

Kamm Solutions’
Interactive Literature
Review Table on
Overcoming Implicit
Bias

Seven Ideas for
Revitalizing
Multicultural
Education
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Recruitment of underrepresented gifted students also occurs when schools

@)

Increase teacher diversity, as a diverse teaching staff improves both achievement and
overall morale;

Collaborate with and reach out to uninformed families so that the parents of
traditionally underrepresented students feel supported, heard, cared about, and included;
Provide mentoring to underrepresented students, as the more advocates the students
have, the better they perform; and

Promote a scholar identity among underrepresented students in an effort to diminish the
acceptance of low expectations and negative stereotypes regarding their academic abilities
and intelligence (Ford, 2012, p. 75).

Schools that embrace equity rather than equality practices in recruiting underrepresented
students have gifted programs that are designed to do what they were intended to do: serve the
needs of the brightest students for whom the general classroom experience is not challenging
enough. These schools recruit and retain traditionally underrepresented gifted students because
they embrace practices that are equitable rather than equal.

o

Schools that promote equality focus on sameness regardless of access to opportunities
and resources and students’ needs. These schools will have a small percentage of
traditionally underrepresented students in their gifted programs. They tend to rely on
teacher referrals, use one qualifying assessment--typically an 1Q test--, and test all
students when they reach second grade.

In contrast, schools that promote equity recognize that all students do not have the
same opportunities and resources. They rely on teacher input, but they hire consultants or
gifted experts to study the correlation between teacher referrals and the ethnicity and
income level of students who are referred. They incorporate instructional practices that
close the achievement gap. They incorporate comprehensive testing that is traditional and
non-traditional and goes beyond relying on an IQ score alone.

Resources

Key Theories and
Frameworks for

Improving the
Recruitment and
Retention of African
American Students in
Gifted Education
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Main Ideas

Recruiting gifted
students does not
guarantee retention in
a gifted program.
Gifted education
programs can present
various challenges for
students beyond
accelerated content
and assignments. In
order to truly challenge
and retain gifted
students, future-
focused programs that
stimulate students’
curiosity; critical
thought; real-world
connections;
meaningful
collaboration; and
social, emotional, and
academic growth are
imperative.

Tdamm soLutions

Engaging and Retaining Gifted Students

Additional Information

Gifted education programs can be complex socially, emotionally, and intellectually and can
often “breed social isolation, academic competition, and intellectual arrogance”, which is in stark
contrast to the ideal combination of an academically challenging, but trusting and safe learning
environment (Ford, Milner & Moore, 2005, p. 53).

High quality gifted programs address the social, emotional, and academic needs of gifted students.
Such programs embrace a curriculum that addresses the whole child, rather than simply
focusing on students’ academic development (NAGC, n.d., Nurturing social and emotional
development).

Gifted education is not a one-size fits-all endeavor, but it is often treated as such. Students who
tend to fare well in gifted education have a high level of academic competence, learn quickly and
are generally committed to learning. However, just because a group of students is called “gifted”
does not mean they all should be learning the same things, in the same way, and at the same time
and pace. Students who are designated as gifted are just as diverse as any group of students.

In order to retain gifted students, high-quality gifted education matches the program to the
needs of its diverse students. Consider the following practices:

o Develop the structure of a high-quality gifted program according to the students’ needs
and also the district and community resources (Hanover, 2017).

o Provide multiple levels of gifted service and allow students to grow and develop their
giftedness. Research shows that simply providing advanced or accelerated content is
insufficient in meeting gifted students’ needs.

o Reflect students’ interests and needs through the content, pedagogy, and
instructional practices within gifted education programs (Peters & Gentry, 2012, p. 137).
Consider the following suggestions:

= High-quality gifted programs focus on “creating a learning environment in which
the learners can step into their highest future potential in the context of
hands-on societal challenges” (Scharmer, 2018, n.p.). High quality gifted

Resources

Beyond Testing:
Social and

Psychological
Considerations in
Recruiting and

Retaining Gifted
Black Students

Kamm Solutions’
Interactive Literature
Review Table on
Whole Child: Social
and Emotional

Learning

5 Tips for Better
Relationships with

Your Students

5 Requirements for
Building Trust in the
Classroom
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experiences allow student choice and an authentic opportunity to share their
voices with adults in a real-world context.
= High quality gifted learning experiences incorporate a combination of the following
approaches:
o Differentiated instruction,
e Acceleration,
e Interest-based enrichment, and
e Problem-based learning.

Problem-based learning is an especially effective format for gifted programs in its student-
centered, problem-solving approach that stimulates students to
o Have both a voice and a choice in what they learn and how they want to learn it,
o Engage in collaboration,
o Focus on real-world problems,
o Implement critical and innovative thinking when posing a solution, and
o Experience cross-curricular approaches to learning.

Involving parents in gifted programs is key to retention of students:
o ‘“Bilingual personnel should be provided at PTO (Parent Teacher Organization)
meetings, after-school parent sessions, school open houses, and so forth. This improves

the likelihood that parents will attend such events and will make them feel more connected.

o All materials sent home to parents also should be provided in Spanish or the parent’s
native language.

o Classes and seminars (e.g., to learn English or to address other topics related to child
development) can be offered.

Tdamm soLutions

Resources

Kamm Solutions’
Interactive Literature
Review on Building
Trust in Schools.

Six Strategies for
Challenging Gifted

Learners

Kamm Solutions
Interactive Literature
Review on
Personalized
Learning and
Competency-Based
Instruction

Kamm Solutions’
Interactive Literature
Review on Problem-

o Local universities would be a gopd place to selarch for people with expertise in 'various Based Learning
areas who could offer such trainings and sessions at reduced or no cost” (Harris, 2007, p.
387).
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*  Retaining gifted students also requires educators to focus on developing the students’ specific | Gifted Education
talents. Consider the following practices: Strategies
o Conduct ongoing interviews with students regarding what inspires and interests them.

o Engage in teacher/expert observation in identifying students’ special skills.
o Request student input regarding coursework and project design. What Is Problem-
o Invite parent input regarding students’ interests and strengths. Based Learning?
o Allow students to determine what they want to learn and provide students with
opportunities to choose the path they want their inquiry to take.
o Encourage students to collaborate with their peers, with professionals or university
personnel in their line of inquiry, and/or with organizations or business that relate to the Problem-Based
content they are studying, etc. Learning Overview

from Stanford

* The retention of underrepresented students is of particular interest. Just recruiting them into
gifted programs is no guarantee that they will remain in them. Research recommends that gifted
programs implement “...fair, culturally neutral assessment, and the opportunity for challenging,

advanced learning for all students” (Hanover, 2017, p. 3). Gold Standard PBL:

Student Voice &
Choice

Using Differentiated
Instruction for Gifted
Learners

* |norder to develop gifted behaviors in all students, schools should “...provide a level of
enrichments to students to increase critical thinking skills, interest, engagement and promote
academic achievement” (Hanover, 2017, p. 4). Such an effort helps schools not only identify high-
achieving students but also high-potential students.

* Educators need to be aware of the challenges specific to underrepresented students. National
trends show that too many underrepresented students do not want to be part of gifted education Differentiating

o |Ifthere are too few minority students in the program, Curriculum for Gifted
o Ifthey feel isolated in the program, Students

o Ifthey are teased by their ethnic peers for achieving, and

o Ifthey have a poor ethnic identity (Ford, Milner & Moore, 2005, p. 52).
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they are encouraged to do the following:

o

O O O 0O O O

Develop a positive self-concept or self confidence

Engage in a realistic self-appraisal

Recognize and effectively deal with racism

Embrace a preference for long-range goals

Receive support from mentors and trusted adults regarding their academic plans
Have successful leadership experiences

Get involved in their schools and communities through service

Obtain knowledge in a field of study that interests them (Ford, Milner & Moore, 2005, p.

54),

In order to combat some of the challenges that underrepresented students face in gifted
programs the following additional strategies are effective:

O
O

O
o
O

Continue to embrace and explore a multicultural curriculum.
Have high and clearly communicated expectations for all students and express
confidence in students’ abilities to meet those expectations.

Help students create and regularly evaluate realistic and achievable academic goals.

Encourage students to be committed to their goals both academically and socially.
Establish strong and trusting relationships between the teachers and students and
among the students, rather than encouraging academic competition and intellectual
arrogance.

Teachers build trusting relationships between students in a variety of ways including the
following:

O
O

Allow students the space to make mistakes and learn from them.
Ask the students to regularly reflect on their progress and effort.

Tdamm soLutions

Resources

Acceleration from
NAGC.org

Forms of Gifted
Education Including
Enrichment

The Schoolwide

Cluster Groupin
Model

Practical
Recommendations
and Interventions for
Gifted Students

Envision Gifted
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Engaging and Retaining Gifted Students

Main Ideas Additional Information Resources

o Be genuinely interested in students’ lives.
o Encourage students to listen to each other, recognize each other’s successes and efforts,
and work together to solve problems.
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State and Federal Policy Plus a Focus on Arizona

Additional Information

Resources

Not surprisingly,
across the country
there is great variance
in how states define
giftedness, identify
gifted students, hold
gifted programs
accountable, fund
programs, structure
programs, and apply
equity to programs. Of
greatest concern is
whether or not state
and federal policies
encourage schools to
provide for all their
gifted students with the
learning experiences
that they need.

In recent years, as a result of national and statewide education policies that focus on demonstrating
growth, schools have spent more time, energy, and resources focused on helping struggling
students perform at grade-level. Gifted advocates recognize that this is a worthwhile endeavor, yet
they argue that a school’s gifted students likewise need the same level of attention (Woods,
2016).

o The basis of this argument centers on the idea that “...high- achievers play a key role in
economic competitiveness — and thus warrant as much attention as low performers”
(Woods, 2016, p. 1).

o Further argument for policies that encourage greater efforts in developing high quality
gifted programs is supported by the evidence that participation in gifted programs yields
in students “increased academic performance... and improvements in such domains as
motivation self-efficacy, engagement with learning, non-academic self-concept, and overall
stress” (Woods, 2016, p. 1).

In the State of Arizona, in order to identify gifted students’ current policy, recommends that schools
use the single cut off with flexible criterion method. In other words, schools can choose which
assessments, tools, and rating scales they want to use to evaluate students in order to measure
where students’ scores fall in comparison to the cut-off measure, which is at or above the 97th
percentile. Many districts use a lower cut-off measure (e.g. 93%) and some have developed local
norms to determine who the top-performing and high-potential students are in their schools.

o Students in Arizona can be tested for giftedness as early as age two.

o Typically, students in Arizona are assessed for giftedness in three areas: verbal,
mathematical, and spatial.

o Arizona's process to identify gifted student includes mandates to focus on finding gifted
students who are traditionally underrepresented in gifted programs including minority
students, students with special needs (twice exceptional), economically disadvantaged
students, and English Language Learners.

Gifted education policy in Arizona recommends that schools employ equity practices in their

State and Federal
Policy for Gifted and
Talented Youth

Coaching Tool for
Classrooms

Supporting Gifted
Education

State Board Approved
Test List for the
Identification of Gifted
Students in Arizona

About Gifted
Education from
Arizona DOE

Gifted Education for
Gifted Children from
the Arizona Revised
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State and Federal Policy Plus a Focus on Arizona

Main Ideas Additional Information Resources
identification of gifted students. Statutes
o  Specifically, the focus on identification should consider both talent development for high-
potential students and talent enhancement for high-performing students. Gifted Education

o Inidentifying these high-potential and high-performing students, Arizona schools are asked | Resources in Arizona
to consider the following:
= “Achievement, Aptitude, and Ability;
Rapidity of English Language Acquisition;
Gifted Characteristics Checklists;
The Power of Pre-Assessment;
Student Portfolio;
Recommendation (Parent, Teacher, Peer, Student); and
Student Interests, Motivation, and Persistence” (Javits, n.d.).

e Arizona policy also recommends that schools consider whether the current populations and
recommended populations of their gifted programs are an adequate representation of their
school’s diverse population.

e Research suggests that states consider the following recommendations to improve their
identification and accountability practices as these two focuses are central to incorporating
equity and providing students a high-quality gifted education experience:

o “Consider fully funding existing mandates for gifted student identification.

o  Consider how the state could support districts’ ability to conduct universal screening.

o Explore alternative forms of identification, particularly those that are not dependent on
academic achievement alone and offer students multiple opportunities for
identification.

o Consider providing professional development to teachers to improve their effectiveness
at identifying gifted students.

o Consider bolstering state and district efforts to recruit and retain minority teachers”
(Woods, 2016, p. 7).

o “Consider how the state can provide schools and districts with standards for high-quality

© Kamm Solutions (2019). All rights reserved.
conniekamm@kammsolutions.com page 24


https://cms.azed.gov/home/GetDocumentFile?id=5503172e1130c016dcbfbc27
https://www.azed.gov/gifted-education/resources/
https://www.azed.gov/gifted-education/resources/

Main Ideas
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State and Federal Policy Plus a Focus on Arizona

Additional Information Resources

gifted programs and guidance for their implementation.

Collect data on gifted students and programs across the state to better identify how
districts support gifted students and better identify inequities between districts.
Emphasize high-achievers in state accountability systems by giving greater weight to
student growth and students attaining advanced achievement levels and by identifying
gifted students as a separate subgroup” (Woods, 2016, p. 7).
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